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	The Challenges
	Pupil A is experiencing significant challenges with executive functioning, impacting her ability to engage consistently in lessons, including:​

Organisation:​
Pupil A struggles to keep track of her belongings and learning materials. She often arrives at school without essential items such as pens and pencils, and carries a bag filled with empty food containers.​

Impulse Control and Attention:​
Pupil A finds it difficult to maintain focus and manage impulsive behaviours, which affects her classroom participation and learning.​

Emotional Regulation:​
Pupil A has expressed a need for support in managing her emotions and has identified that talking and problem-solving would help her cope more effectively​.


	Contextual Factors
	Home Life:​
Pupil A is living in an alternative caregiving arrangement, and their parent has significant health needs requiring support at home. These circumstances may affect their emotional and organisational needs.

Unmet Needs:​
Despite repeated signs (e.g. slips indicating missing equipment), no one had taken a holistic view of Pupil A’s situation until recently. This oversight has contributed to her ongoing difficulties.​

Self-Awareness:​
Pupil A is articulate about her needs and has expressed a desire for:​
· Regulation strategies​
· Visual tools to support organisation​
· More nurturing support and someone to listen​


	The Solution 
	Practical Support:​
Provide a consistent supply of basic equipment (e.g. pencil case, planner, visual timetable). Assign a key adult to check in with Pupil A daily to help her organise her belongings and prepare for lessons.​

Emotional and Social Support:​
Offer regular mentoring or pastoral sessions focused on emotional regulation and problem-solving. Create a safe space where Pupil A can go when feeling overwhelmed.​

Visual and Organisational Tools:​
Use visual schedules, checklists, and colour-coded folders to support memory and organisation.​


	Outcome
	Pupil A has demonstrated significant progress in her ability to self-regulate and understand her emotional responses. Through targeted coaching sessions, she has developed greater emotional awareness and resilience, enabling her to engage more positively with her learning and peers.​



Quote from Pupil A:“I have a spot to calm myself down. I go to the library and don’t skip lessons - I even go to maths. I feel more independent and more grown up and have a whole group of friends that want the best for me.”
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Baseline Assessment​:
The pupil completes an initial self-assessment using the executive functioning tool, identifying key areas of difficulty. A strengths-based approach is used to highlight existing competencies and guide targeted support. Course: PEP toolkit​.

Key Areas Identified:​
Emotional Regulation​
Pupil A benefits from regular pastoral and coaching sessions to support problem-solving. She has access to a safe space in the library, which helps her regulate emotions and avoid becoming overwhelmed. Family Information and Services Hub | Ordinarily Available Provision and SEND Support​

Organisation​
Coaching sessions focused on using task planners, to-do lists, and the school planner. Pupil A was provided with folders, a pencil case, Post-it notes, and time to organise her school bag. OAP and SEND support - March 2025​

Working Memory​
To support memory retention, Pupil A was introduced to mind mapping techniques, task planners, and visual aids. These tools help her organise information and improve engagement with learning tasks. OAP and SEND support - March 2025​
















[image: ]Executive Functioning in Practice – Pupil B


	The Challenges
	Pupil B quickly identifies that his executive functioning skills affect his ability to attend lessons, particularly due to difficulties with impulse control and emotional regulation. 

Self-Assessment:
Following a self-assessment of his executive functioning, Pupil B recognises the need for support in organising his thoughts and incorporating movement breaks into his daily routine.

Working Memory:
Pupil B does not attend specific lessons, and a clear reason for this is identified: he experiences cognitive overload quickly, largely due to the absence of visual supports and concrete resources.

Emotional Regulation: 
Pupil B expresses a need for regulation strategies, visual tools such as mind maps, and a time-out card to facilitate movement breaks and help manage emotional responses.


	Contextual Factors
	Pupil B currently lives with his family but decides if he wants to have days off and this is often triggered by specific subjects that he does not like. 

Self-Awareness:
Pupil B is articulate and reflective about his needs. He has a desire for: 
· Regulation strategies, such as time to talk to an adult or a time out card
· Visual tools to support his working memory and to apply in any sessions 


	The Solution 
	Visual and Organisation tools:
To address Pupil B’s needs, we introduce structured mind mapping activities across his curriculum. Pupil B reviews his work and identifies key areas - such as plant and animal cells - that require revisiting. We spend three focused sessions developing mind maps, starting with his favourite topic, boxing, to model the process in a motivating context.

Emotional and Social Support:
Pupil B receives a time-out card to support movement and regulation, and staff are informed to ensure consistent implementation. Additional resources, including music and ICT tools tailored to meet need, are introduced to further support Pupil B’s engagement and regulation. 


	Outcome
	Pupil B demonstrates significant progress in understanding and organising his work through mind mapping. His lesson attendance improves, and he uses the time-out card effectively to self-regulate. The strategies developed with Pupil B are now being successfully applied to support another pupil, highlighting the broader impact of this personalised approach





Quote from Pupil B:“The mind mapping helps me put down all the things in my head and I get it. I go to more lessons now.” 
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Baseline Assessment
The pupil completes an initial self-assessment using an executive functioning tool, identifying key areas of difficulty. A strengths based approach is adopted to highlight existing competencies and guide the development of targeted support.  Course: PEP toolkit

Key Areas Identified:
Emotional Regulation
A time-out card is agreed with the school to support the pupil in managing emotional responses and accessing a safe space when needed. Family Information and Services Hub | Ordinarily Available Provision and SEND Support

Impulse Control
The pupil is provided with a time-out card and a fidget spinner to aid self-regulation and reduce impulsive behaviours during lessons. Course: PEP toolkit The development of a positive sense of self - supportive strategies and interventions (1).pdf

Working Memory
Mind mapping strategies are introduced alongside a bank of visual aids to support the processing and retention of information. OAP and SEND support - March 2025 Language and communication needs - supportive strategies and interventions (1).pdf

This tailored approach ensures the pupil has access to practical tools and strategies that promote independence, engagement, and emotional well-being within the learning environment.
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	The Challenges
	It was quickly identified by Pupil C that difficulties with executive functioning were impacting his ability to attend lessons, particularly in relation to organisation and resource management. 

Self-Assessment:
Following a self-assessment of his executive functioning skills, a need for support in structuring thoughts and integrating appropriate resources into his daily routine was recognised. A preference was expressed for concrete resources and planning tools, such as the task planner, to aid managing these challenges effectively.


	Contextual Factors
	Home Life:
Pupil C is currently residing with his family. Frequent conflicts with his brother have been observed.

Self-Awareness:
Pupil C has been recognised as articulate and reflective regarding his own needs. A preference has been expressed for regulation strategies, including opportunities to speak with an adult or peers to problem-solve. Visual tools have been identified as beneficial in supporting his working memory and facilitating application during sessions.

Resources:
Specific handwriting pens were required by Pupil C to provide the necessary sensory feedback, enabling successful engagement with written tasks


	The Solution 
	Practical Support:
To address Pupil C’s needs, structured task planning activities were introduced across the curriculum. Pupil C was supported in reviewing his work and identifying areas of difficulty, including writing, task completion, and maintaining focus. A range of pens were supplied to identify the most suitable grip, as the handwriting presented with significantly reduced pressure, resulting in very faint marks on the page. A selection of task planners were also made available to assist in mapping out required actions.


	Outcome
	Significant progress was demonstrated by Pupil C in organising and completing work through the use of task planners. Improvements in handwriting were observed, and the strategies introduced were consistently applied across all sessions.





Quote from Pupil C:“I can organise myself better and feel more confident in myself.”
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Baseline Assessment
An initial self-assessment was completed by the pupil using an executive functioning tool, through which key areas of difficulty were identified. A strength-based approach was adopted to highlight existing competencies and inform the development of targeted support strategies. Course: PEP toolkit

Key Areas Identified:
Sensory Needs
A handwriting pen providing sensory feedback was introduced, enabling increased pressure on the page and supporting improved written output. OAP and SEND support - March 2025

Working Memory
Task planners and mind maps were provided to ensure the pupil had access to the necessary tools to successfully complete tasks.  OAP and SEND support - March 2025

This tailored approach ensured that the pupil was equipped with practical resources and strategies designed to promote independence, engagement, and emotional wellbeing within the learning environment. OAP and SEND support - March 2025
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Quote from Pupil D:
	The Challenges
	Pupil D identifies that her executive functioning difficulties—particularly with impulse control, attention, and emotional regulation—are affecting her ability to engage in lessons. 

Self-regulation:
She expresses a need for regulation strategies and visual tools and finds that colouring and doodling help her process information more effectively. Pupil D also recognises that doodling and having time to talk are essential for managing her emotions


	Contextual Factors
	Home Life:
Pupil D lost one of their parents during their primary school years and currently resides with their remaining parent. This significant loss continues to influence the pupil’s emotional development and evolving sense of identity.

Pupil D is articulate and reflective about her needs. She has expressed a desire for:

Regulation strategies: 
Such as listening to music or doodling

Visual tools:
To support her organisation

Nurturing support: 
Particularly in recognition of the absence of maternal care


	The Solution 
	To meet Pupil D’s identified needs, a range of targeted strategies were introduced:

Emotional Support: 
These included doodling and music-based interventions, which helped Pupil D manage emotional responses and reduce anxiety. Provided a safe and confidential space through coaching sessions, for Pupil D to explore personal challenges, including her epilepsy, bereavement, and perceptions of her father’s protectiveness.

Peer Interaction Support: 
Coaching techniques helped Pupil D adopt a strength-based approach to managing friendships, reducing reactivity to peer comments and fostering more positive social interactions.

Through these interventions, Pupil D developed effective self-regulation strategies and began to engage more constructively with both her learning and her peers. 


	Outcome
	Pupil D has made significant progress in understanding and managing her emotional responses. Coaching sessions have enabled Pupil D to express personal concerns, leading to appropriate involvement from school staff in supporting her physical and emotional wellbeing, including issues related to her epilepsy. Pupil D now demonstrates greater resilience and maturity in her interactions with others. The personalised strategies developed with Pupil D have proven effective and are now being adapted to support other pupils, highlighting the broader value of this tailored approach



“I am calmer and I love having someone to listen to me and support me.” 
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Baseline Assessment:
The pupil completes an initial self-assessment using the executive functioning tool, identifying key areas of difficulty. A strengths-based approach is used to highlight existing competencies and guide targeted support.  Course: PEP toolkit

Key Areas Identified:
Emotional Regulation
Pupil D benefits from doodling during input sessions, which is agreed upon with the school as a strategy to support her emotional processing. She is also provided with regular opportunities to speak with a trusted adult, helping her feel valued and listened to. Additional strategies are introduced to support her independence and problem-solving skills. Family Information and Services Hub | Ordinarily Available Provision and SEND Support

Impulse Control
Doodling is also used as a regulation strategy to help Pupil D manage impulsive responses and maintain focus during lessons. This approach provides a safe and constructive outlet for emotional expression.  Course: PEP toolkit

Working Memory
To support memory retention - particularly following seizures – Pupil D is introduced to mind mapping techniques and visual aids. These tools help her organise information and improve engagement with learning tasks.  OAP and SEND support - March 2025
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